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Building Relationships

Which session has been you
favorite one and why?

What are the take aways for
you from that session?

How do you plan to implement
these new ideas?




Learning Outcomes

Give a deeper
understanding of the Rigor
and Relevance Framework

Give applications of the RR
framework using the
Collaborative Instructional
Review Process

H International Center for
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Rigor/Relevance Framework®
A Quick Review
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Tools to Support a Rigorous and
Relevant Learning Environment
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Verb List by Quadrant

* Analyze * Examine * Adapt * Prioritize

+ categorize » Explain » Compose * Propose

* Classify * Express » Conclude » Rate recommend
» Compare » Generate * Create * Revise

» Conclude * Infer * Design » Teach

» Contrast » Judge » Develop

* Debate * Justify » Discover

* Defend * Prove * Explore

» Diagram * Research * Formulae

« Differentiate * Study * Invent

* Discriminate * summarize * Modify

» Evaluate * Plan predict

+ Calculate * Name * Adjust * Interpret
* Choose * Point to * Apply * Interview
* Count * Recall * Build * Look up
* Define * Recite * Collect * Maintain
* Describe * Record » Construct * Make

* Find » Say * Demonstrate * Measure
* Identify * Select * Display * Model

* Label * Spell * Dramatize * Operate
* List * View * Draw * Practice
* Locate * Fix » Solve

* Match * Follow

* Memorize * lllustrate

Ll International Center for
Leadership in Education



Student Work Products by Quadrant

* Abstract * Inventory * Adaptation *Lesson

* Annotation * Investigation * Blueprint * Model

* Blog * Journal * Book * Newspaper
* Chart * Outline * Brochure * Plan

* Classification * Plan * Debate * Poem

* Debate * Report * Device * Song

* Essay « Editorial * Trial

* Evaluation » Estimation *Video

* Exhibit *» Game * Website

* Invention * Wiki

* Answer * Worksheet * Collage « Skit

* Definition * Collection » Solution

* Explanation * Data * Survey

* List * Demonstration * Theatre Set
* Quiz * Interpretation

* Recitation * Notes

* Reproduction * Painting

* Selection * Performance

* True / False * Service

Ll International Center for
Leadership in Education



Question Stems by Quadrant

How are these similar/different?

How is this like...?

What's another way we could say/explain/express
that?

What do you think are some reasons/causes that...?
Why did.....changes occur?
What is a better solution to...?

How would you defend your position about that?

How would you design a...to ...?

How would you compose a song about...?

How would you rewrite the ending to the story?

What would be different today, if that event occurred as...?
Can you see a possible solution to...?

How could you teach that to others?

If you had access to all the resources, how would you deal
with...?

What new and unusual uses would you create for...?

What is/are...?

How many...?

How do/does...?

What did you observe...?

What else can you tell me about...?
What does it mean...?

What can you recall...?

Where did you find that...?

Who is/are...?

How would you define that in your own terms?

H International Center for
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Would you do that?

Where will you use that knowledge?

How does that relate to your experience?
What observations relate to...?

Where would you locate that information?
How would you illustrate that?

How would you interpret that?

How would you collect that data?

How do you know it works?




Engagement Routines by Quadrant

Some examples of structured engagement routines are rated for their appropriateness to each

a1nadrant helow

Routine Quadrant A Quadrant B Quadrant C Quadrant D
Acquisition Application Assimilation Adaptation
Answers Up * * *
Choral Responses * % % % *
Give One — Get One ** * Y % % * %
Idea Wave * % * * % %k * *
Inquiry * * * * * *
Jigsaw Groups * * * * * *
Numbered Heads Y * *
Partner and Group Interactions * % * % % * %
Pick and Point * * * * % % *
Purposeful Viewing Y % % Y % * %
Question Chains Y % % % * % %
Setting Up and Monitoring Tasks % % % * % % * %
Show of Thumbs Y % % Y % X *
Socratic Seminar ) ¢ ) ¢ * % *
Think (Write) — Pair-Share * % % * % % Y %
Thumbs Up/Thumbs Down * % % Y % % *
Turn and Talk * * * * * * * *
Using Response Frames % % % * %k %k * %
Write and Reveal * % % % % % * %

H International Center for
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Application Model Decision Tree

Level 1
Is it application? NO — Knowledge in
one discipline

YES Level 2
NO — Application in
one discipline

Is the application real- Is more than
world? NO one discipline Level 3
| YES — Interdisciplinary

involved? disc
application
YES
l Level 4
Rea(;:wogfl
Is the outcome predictable
unpredictable? NO —» application
‘ Level 5
Real-world
YES __» unpredictable

application
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Technology Use by Quadrant

Empower students to consider the following examples of
technology use by quadrant.

* Editing * Software Cracking » Animating Remixing

* Hyperlinking * Testing * Audio Casting * Networking

» Media Clipping/ - Validating * Blog Comments -+ Photo/Video
Cropping Resources * Broadcasting Blogging

* Monitoring * Collaborating * Podcasting

* Photos/Video » Composing * Reviewing

* Programming * Digital

* Reverse Storytelling
Engineering * Directing

* Mashing-Mixing/

* Bullets and Lists °* Using a Mouse * Advanced Media Replying-

* Creating and * Word Doc Searching Commenting
Naming Folders * Annotating * Sharing

* Editing * Blogs * Social

* Highlight- * Google Docs Bookmarking
Selecting * Operating/ * Subscribing to

* Internet Searching Running a RSS Feed

* Loading Program * Tagging
* Typing * Posting-Social - Texting
* Uploading
* Web Authoring

H International Center for
Leadership in Education



Collaborative Instructional
Review Process

REVIEW
ACTION
PLANNING

APPLY S

o0d3y LISIA
LAY

H International Center for
Leadership in Education




Collaborative Instructional Review

Rigor, Relevance, and Engagement Rubrics

Evidence of Learner Engagement

e  Create and implement an effective learner environment that is enga

Use ent and data to guide and differentiate instruction. {DSEI Teaching Element #5)
Active Participation
Lesson isdesigned to maximize engagement of all students throughout the duration of the lesson.

Evidence of Relevance
- Build effective instruction bs
- P
Plan and provide lear

Meaningful Work

Student Learning

Student Learning

d on rigorous and relevant
and continue to develop content area know
g effective research-base

g and aligned to leamer needs. (DSEI Teaching Element #2)

{DsS 8 Teaching Element #1)
ant to the learner {DSE Teaching Element #3)

1 - Beginning

mbedded with best practi

Lesson requires students to complete relevant, realworld tasks thatconnect totasks typically completad in related careers.

1 - Beginning 2 - Emerging 3 - Developed 4 — Well-Developed

2 - Emerging

. {DSEI Teaching Element #4)

3 - Developed

4 - Well-Developed

Instructional Design
Student Learning

Students demonstrate
their learning by
completing recall and
retell tasks. Most tasks
draw on memorization
and focuson answering
recall-type questions.

Studentsdemonstrate
their learning by
completing tasks that

require comprehension.

There are opportunities
for studentsto
demonstrate mastery
through learning tasks
that requirethem to
apply knowledsge and
comprehend content.

Students demonstrate
their learning by
completing tasks that
validate their ability to
analyze, synthesize,
and/or evaluzste new
instructional content.
Tasks include the
opportunity for students
to respond to content
through inquiry and
interpretation.

Studentsdevelop their
own learning task that
stretchestheir
creativity, originality,
design or adaptation.
Tasks include the
opportunity for
students to assess their
own learning and mowve
forward where they
adapt their knowiedge
on new activities.

Instructional Design

Instructional Design

Learning tasksinclude
one assigned way for
students to demonstrate
their thinking.

Learningtasksinclude
one or more assigned
ways for studentsto
demonstrate their
thinking.

Learning tasks allow
studentsto self-select
optionsto best represent
their thinking.

Learning tasks extend
students’ leaming,
inspiringthem to
pursue self-discovery.

International Center for
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Collaborative

Instructional Review
Process
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A Formative Process

= Collaborative, not evaluative
 Focuses on students

= Helps guide the thinking and the work of
iInstructional planning

= Uses the data to inform and guide professional
dialogue

= Helps professionals make decisions about
Increasing rigor, relevance, and student
engagement in lessons

= Provides a common language

H International Center for

Leadership in Education



80/20 Rule

Observing / listening
to what the teacher is

doing and saying

Observing / .
listening to what 80%

the students are
doing and saying

The Visit

H International Center for

Leadership in Education
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Rigor Rubrics

Plan and provide learning experiences using effective research-based strategies that are embedded with best practices. (DSEI Teaching Element #4)

Thoughtful Work

Lesson intentionally prepares students to complete a range of high-quality leaming intentions.

1- Beginning

2- Emergi_ng

3 - Developed

4 - Well-Developed

Student Learning

Students demonstrate
their learning by
completing reczll and
retell tasks. Most tasks
draw on memaorization
and focuson answering
recall-type questions.

Studentsdemonstrate
their learning by
completing tasksthat

require comprehension.

There are opportunities
for studentsto
demonstrate mastery
through learning tasks
that requirethemto
apply knowledzge and
comprehend content.

Studentsdemonstrate
their learning by
completing tasksthat
vzlidate their ability to
anzlyze, synthesize,
and/or evaluate new
instructionzl contant.
Tasks include the
opportunity for students
to respond to content
through inquiry and
interpretation.

Studentsdevelop their
own learning task that
stretchestheir
creativity, originality,
design or adaptation.
Tasks include the
opportunity for
studentsto assesstheir
own learning and mowve
forward where they
adapt their knowledge
on new activities,

Instructional Design

Learningtasksinclude
one assigned way for
studentsto demonstrate
theirthinking.

Learningtasksinclude
one or more assignad
ways for studentsto
demonstratetheir
thinking.

Learningtasks allow
studentsto self-select
optionsto best represent
their thinking.

Learning tasks extend
students’ leaming,
inspiring them to
pursue self-discovery.

H International Center for

Leadership in Education




Thoughtful Work

Lesson intentionally
prepares students to
complete a range of
high-quality learning
tasks.




Thoughtful Work

= Explain specific language usage, such as figurative
language.

= Research the history of words and phrases.
= Reflect on literature though journal writing.

" Imagine and write a creative story, such as surviving
in the wilderness.

" Generate analogies to explain an idea.

= Analyze commercials for fact and opinion.
= Analyze a character in a novel.

= Make up a new character in mythology.

H International Center for

Leadership in Education



Supporting Documents

Verbs Work Products
Quadrant A Quadrant 8 P I _ COLLABORATIVE INSTRUCTIONAL REVIEW PROCESS _I

calculate adjust analyze adapt
choose apply categorize compose
count T classify B Student Work Products by Quadrant
define collect compare create Reflecting o'::h:';tud:m wortl:';htouwtﬂlw zogl;cts that :ro ::cludsd in the activity is
. one way to identify and raise current levels of rigor and relevance.
describe construct conclude design
find demonstrate contrast develop Demonstrating Learning
ndentify di3play debate discover Consider the context and work that students are engaged in when determining the
label dramatize defend explore level of rigor and relevance. The following is a list of student work products linked to
list A & § e each quadrant of the Rigor/Relevance Framework. Your students can use these work
agram o products to demonstrate learning in each quadrant.
locate fix differentiate invent o ) ;
foll T . g « Some student work products can be used in multiple quadrants.
match ow acrmnate modify ¢ « Products are listed where they are most frequently used.
memorize illustrate evaluate plan g
— e examine predict Quadrant C Quadrant D
point to interview explain prioritize
g - )
recall ook ress pose : Abstract Exhibit Adaptation Model
X X u‘? exp! pro H Annotation Inventory Blueprint Newspaper
recite maintain generate rate ¢ Blog Investigation Book Play
record make infer recommend i Chart Journal Brochure Poem
N - H Classification Outline Debate Song
sa measure dge K
Y !u - e 5 Debate Plan Device Trial
select model justify teach § Essay Report Editorial Video
spell operate prove F Evaluation Estimation Website
: £ Game Wiki
view play . research 5 e
practice study ; Lesson
produce summarize .
relate
o Quadrant A Quadrant B
sequence Answer Reproduction Collage Performance
show Definition Selection Collection Service
Explanation True/False Data Skit
solve List Worksheet Demonstration Solution
tune Quiz Interpretation Survey
use Recitation Notes Theatre Set
Painting

H International Center for

Leadership in Education




Thoughtful Work - Developed

Student Learning Instructional Design

Studgnts demonstrqte their Tasks include the opportunity
learning by completing tasks for students to respond to
that validate their ability to content through inquiry and
analyze, synthesize, and/or interpretation.

evaluate new instructional
content.

H International Center for

Leadership in Education



High-Level Questioning

Lesson provides opportunities for
students to respond to a range of
guestions that increase in rigor and
levels of thinking.




High-Level Questioning - Developed

Student Learning Instructional Design

= Students fully explain and justify their = Lesson uses
thinking when responding to questions questioning to
that demonstrate different levels of carefully support
thinking including questions that students in moving
require analysis, synthesis and to higher levels of
evaluation of information. thinking ensuring

= During the lesson, students generate that all students
questions about content that have an opportunity

demonstrate rigorous independent to respond.
thinking.

H International Center for

Leadership in Education



Supporting Document

I_ COLLABORATIVE INSTRUCTIONAL REVIEW PROCESS _I

Teacher Question Stems by Quadrant

In your learning environment, try using the following question stems that align to each
quadrant. This can help move students toward increased rigor and relevance.

C D

Ask questions to summarize, ly Ask questions to predict, design,
organize, or evaluate: or create:
* How are these similar/different? * How would you design a to ?
* How is the main idea supported by key details in * How would you rewrite the ending to the story?
the text? * What would be different today if that event ocourred
* What's another way we could say/explain/express as ? 9
that? * Can you see a possible salution fo 7 §
-m:zdow:hnknmaolhem&lmm * How could you teach that to othars? z
— *» if you had access to all the resources, how would 8
* Why did changes occur? you doal with 2 2
* How can you distinguish between __ 7 * How would you devise your own way to deal with 3
* What is a better solutionto _____ 7 ? :
2
a

* How would you defend your position about * What new and unusual uses would you create

ho is asking the
uestions?

- * How can you demonsirate tha
¢ HowdoMoss _ 7 * What observations refate to ?

* What did you observe ___ 7 * Where would you locate that information?
© What sles can you lllme about ____ 7 * Can you calculate that for ___7
*Whatdoes it meanto 7 * How would you illustrate that?

* What can yourecallabout ___ 7 « How would you interpret that?

« Where did you find that ___? « Who coud you interview?

*Whoiswas __ 7 « How would you collect that data?
shnwhatways 7 * How do you know it works?

* How would you define that in your own terms? * Can you show me?

* What do/did you notice about this _ 7 * Can you apply what you know to this real-world
« What do/did you feelhear/sse/smel probiem?

* What do/did you remember about __ 7 * How do you make sure it is done correctly?
* What did you find out about __ 7

A B

International Center for

Leadership in Education




Academic Discussion

Lesson includes opportunities
for students to engage in
vocabulary-rich academic
conversation with peers.




Academic Discussion - Developed

Student Learning Instructional Design

= Students engage with peers in teacher- = Lesson mostly

guided academic discussions focused structures

on analysis, synthesis, and evaluation discussion as

of content-driven topics, using independent peer
academic language to express their to peer. The teacher
thinking regarding the major concepts facilitates and

studied. redirects the
discussion as
needed, while
evaluating the
quality.

= Students support their ideas with
concrete explanations and evidence,
paraphrasing as appropriate, and build
on or challenge the ideas of others.

H International Center for

Leadership in Education



Relevanc
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Relevance
is the purpose of learning

5. REAL-WORLD UNPREDICTABL
4. REAL-WORLD PREDICTABLE

3. APPLY ACROSS DISCIPLINES
2. APPLY KNOWLEDGE
1. AQUIRE KNOWLEDGE



A Relevant Lesson Answers:

What am | learning?

Why am | learning it?

How will | use it?




Relevance Indicators

Meaningful Authentic Learning
Work Resources Connections

H International Center for
Leadership in Education




Relevance
Is the purpose of learning

Knowledge in one discipline
Apply in discipline
Apply across disciplines

Apply to real-world predictable situations

Apply to real-world unpredictable situations

Bl \nternational Center for
Leadership in Education



Application Model Decision Tree

Level 1
Is it application? NO —p Knowledge in one
discipline

YES Level 2
NO — Application in one

discipline

Is the application real-world? NO Is more than one

discipline involved? Level 3
. YES —» Interdisciplinary

application

Level 4

Real-world predictable
application

Is the outcome unpredictable? NO —)

Level 5
Real-world

YES ' unpredictable
application

H International Center for

Leadership in Education




Meaningful Work

*Teacher knows the students and uses
examples that reflect the student
population

*Work is developmentally appropriate
*Tasks are real-world

*Connections to careers exist




Student Work Products

Making it Meaningful

Reproduction
Selection
True/False
Worksheet

Abstract
Annotation
Blog

Chart
Classification
Debate
Essay
Evaluation

Answer
Definition
Explanation
List

Quiz
Recitation

Exhibit
Inventory
Investigation
Journal
Outline

Plan

Report

Adaptation
Blueprint
Book
Brochure
Debate
Device
Editorial
Estimation
Game
Invention

Collage
Collection
Data
Demonstration
Interpretation
Notes

Painting

Model
Newspaper
Play

Poem
Song

Trial

Video
Website
Wiki

Performance
Service

Skit

Solution
Survey
Theatre Set

H International Center for

Leadership in Education




Authentic Resources

«Multiple resources that reflect real
world applications (careers)

«Range of cross-disciplinary tasks

= Tools include using digital, print,
visual, auditory, video, text

«Real manipulatives used when
possible




Authentic Resources

"r.,_

voicethread
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W e
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FLsh rdExchange
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Technology Use

H International Center for

Leadership in Education

by Qua

drant

Quadrant C Quadrant D
Programming *  Mashing-mixing/remixing
Editing e Broadcasting
Monitoring e Podcasting
Testing * Composing
Hyperlinking e Audio casting
Validating resources e Digital storytelling
Media clipping/cropping e Blog comments
Photos/Video * Reviewing
Reverse engineering e Collaborating
Cracking e Networking

* Directing
* Photo/video blogging
* Animating

Quadrant A Quadrant B
Word doc * Googledocs
Bullets and lists e Blogs
Internetsearching ® Posting— social media
Highlight-selecting e Webauthoring
Creatingand naming folders e Advanced searching
Usinga mouse ® Tagging
Typing ® Subscribing to RSSfeed
Editing Annotating
Loading Replying— commenting

Social bookmarking

Texting

Sharing

Operating/running a program
Hacking

Uploading




Learning Connections

«Students connect the concepts and
skills taught to examples from their

lives

=Students can articulate and discuss
the concepts and skills

»Students can explain how what they
are learning is used in the real world.




Learner
Engagemse

H International Center for
Leadership in Education



Learner Engagement Indicators

Formative
Assessment
and Tools

Active Learning
Participation Environment

H International Center for
Leadership in Education




Active Participation

" Students remain on-task and engaged
throughout the lesson. All students are actively
iInvolved in routine as designed.

" Students lead their own progress through
learning new content, working productively and
collaboratively.

"Lesson provides multiple strategies designed to
maximize student engagement, achieving a
strong balance of direct instruction and student
engagement through application.




Learning Environment

®Students are encouraged to take risks and
persevere through productive struggle. Students
are praised for demonstrating commitment to
learning.

" Students consistently demonstrate respect for
peers, teacher, and the learning environment.

"Clear classroom procedures and routines are
visible and are consistently implemented.

H International Center for

Leadership in Education



Formative Tools and Processes

= Students demonstrate mastery of content by completing a
variety of formative assessments that allow for reciprocal
feedback. Assessment results indicate that students are
achieving expected outcomes and are able to self-reflect
and share responsibility for their learning.

= Students are regularly and strategically partnered or

grouped based on data, and lesson content, process, and/
or product is differentiated to support varying student
needs.

= Results from formative processes and tools are used to

immediately adjust instructional pacing, plan differentiated
instruction, and monitor progress.

Ll International Center for

Leadership in Education



Formative Tools and Processes

" Students demonstrate mastery of
content by completing a variety of
formative assessments that allow for
reciprocal feedback. Assessment
results indicate that students are
achieving expected outcomes and are
able to self-reflect and share
responsibility for their learning.




Formative Assessment Strategies

Pre-assessing students
»Sharing learning goals with students

«Co-creating classroom discourse &
guestioning

«Rich and challenging tasks elicit
student response

=ldentifying gaps




Feedback

~ Feedback

a a I
e Student e Student

Work e Student Proficient
work

H International Center for
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Rigor/Relevance Framework®

Creating

Evaluating

Analyzing

Applyng

Understanding

Remembaring

H International Center for

Leadership in Education

Knowledge Taxonomy

Knowledge in

ona d=opine

Appy n
discipiina

Apply across  Apply o

discplinas

real-world

predictable
situztions

5

Arply o
real-world
unpradictabla
situations



Action Plan

How will you implement
what you learned in today’s
session?

Outcomes
Timeline




ljordan@leadered.com
518-703-0114

ICLE 518-399-2776
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Rigor Rubric

Bupport teachers in building effective instruction based on rigorous expectations. The three indicators for rigor are: thoughtful work, high-level questioning,

and academic disoussion.
Thoughtful Work 1 - Beginning 2 - Emerging 3 - Developed 4 — Well Developed
« Swdoms demonstrala thar kkaming « Sudoms demonsiraio Tor Students demonsirate Tor kaming « Students covaiop thelr own kearming
by recall and ratall tasks. by compiciing tasks that requina by compiating tasks that valicalo Tor Samics that stretch tholr croamvity,
Most tasis craw on mamortzation abiity %o analyzo, synthesiza, andfor crignaiity, casign, or adaptation.
Student Loaming and foous on arewering recal-typa * Thom s forstudents o | cvaluato now Instrucsonal coment. » Tasks Inchudc o opportunity for
Questions. domonstate mascry Srough kkaming | « Tasks include the opportunity for students to assass thar own ieaming
tasks that roquire ham % apply studcnts 10 respond to contart and movs forward 50 adapt thair
knowladge and comprahand content. Srough Inguiny and Intorpratation. KNoOWiacos 10 now acthics.
* Loaming tasks Include ono amsignad | « Leaming tasks Inclucs one of mone Loaming tasks aliow studonts to salf- | « Loarning tasks cdond stuconts'
Instructional Dasign wary for studants %0 damonstrato thelr assigned ways for students %o saloct options 10 best reprasant thalr kaming, Nspiring them 10 pursus
thinking. comonstate thek thinking. Tirking. sl -lscovery.
High-Level Questioning 1 — Beginning 2 - Emerging 3 - Developed 4 — Well Developed
« Shudonts rspond to quesSons that « Shudonts respond o quesSons that Students fully axplain and sty « Students activaly angage In
foous on basic recall and rotall. comonstato a comprahension of o thinking whan 10 devsioping rigormus questions to
« Fow students ask Guestions, anc mast | content. quastions that demonstrate aifarent chafionge the thinking of thelr paers.
questions askod ocus on basic recal | « Studonts have opportunitios 1o sk Kovals of Shinking, Including quastions | « Students ar abis to respond 10
Sttent or rataling of contart. the ieeson and most Tat raquire , Synthosis, and rigorous quastions gmarlodbypa«s
Loaming Questions focus on comparing and evavxion of Homazion. with IEtia gsdancs from
confrasing information During the lesson, studonts
quastions about contant that
domonsrats rigormus Independant
Tirking.
« Lasson manly indudes Guestions at | « Lasson Indludes Guastions i a range Losson uses quastioning fo carstdly | « Losson is designed 10 inspirs ol
the recall and ratall level, andior not of lavals, but not al students ar sUppOrt students In Moving to highar students to engage n
Instructional Dasign i students are required % respond %0 requirad %o respond %0 each quastion. lovels of Shinking, ensuring that =i around the learning task
Gach quastion. students have an opporturity to with thelr Scachors and poars.
respond.
Academic Disoussion 1 - Beginning 2 - Emerging 3 - Developed 4 — Well Developed
« Shudont dscussion ks driven by the « Sthudont discussion, structurad by Students angage with pacns In « Students pamarly drive the
teacher and mainly remains a the prompts from e tsachar, Includes a Seacher-guidad acadamic Clscumsions discussion, consistonty adding value
ratall level, mostly using averyday combination of retaling, analysis, o’ |  focusad on , and %0 the diioguo with thalr poars and
Wi Ittia to no avidenos mma:ﬂnmmtnn evaluation of content-Crivan toplcs, Ssacher, and raspacting the opinion
of acadamic or domain-speciic uming academic language to axprass and thoughts of both; the bsson shits
Student Loarming vocabutary. . sa.nans or o thinking regarding e mjor %0 corversason rather han 2 OSA
« Shudont dscussion 1ocuses on 2 evidenos of Thalr Tinking and mspond | concepts studied. sassion regarding tha major conoepts
varisty of topics with cach student 1o their poers” commants. Students support thalr Idoas with studod.
offaring his/har own thinking without concrate axplanations and evidence, | « Students ar abio 10 stay focusad on
using ideas from poans. as pppropiata, anc buld || o acthvities of Inguiry and engage
on or challengs tha idsas of ohars. In dalogus, LmEing comtent-rich
vocabuiary with thelr pocrs.
* Lamson structures dscussion | « Lesson structres ciscussion as @ mix Losson mosty structures discussion | « Losson i designed 10 INspirs studonts
s toachar-iod, with the majority of of tsachar-iod and pocr-10-posr with as Indopendant posr-1o ™ ol engage in clalogua
Instructional Dasign Ftoractions as teachor 10 shudant. the tcacher faclitating the majorty of tScacher fadiitatos and radirects and acd valuabio acacomic conent
Ciscumsions. o dscussion as neaded, whis around the kkaming tasks.
evaliating o quality.
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Relevance Rubric

Support teachers in building effective instruction based on relevance of experiences to learners. The three indicators for relevance are: meaningful work, authentic
resources, and learning connections.

Meaningful Work 1 - Beginning 2- Emerging 3 -Developed 4 - Well Developed
Sa.cont work i procodral and « Sthuconts think ortically about cortant |« Studcnts think criscally about coment | « Studcnts think and act critically to
structured, refiocting a basic and apply Information karned 10 and appiy Information lsarned to curate contant and apply Information
understanding of Information learned address 3 spechc task. Stucant work address a range of aross-dscipinary amed % address a range of

Shatent Studont work focusas on class- Studant work requirs of croativity and onginaity. both creatve and

Loarming contant, with an emphasis Knowladge karmod during tha kssor/ | « Student work requires real-workd « Studcnt work requiras the ity to
on bulicing skilis, coveloping urit. predictabie andsor unpradictabio sloct, ongantzs, and presant cortont
or athar founcational appication that has a direct Trough raiovant procucts with
s conmecton to a carsar In the ratxtad mumpc soltors.
fioid of study.
Lamson providas students an Lasson provides students an « Losson provicos shudonts an * Losson nspires studcnts with an
opportunity to demonstrata opportunity to compista a specific %0 select from a range opportunty %o think about
Instructional Dasign founcational undarstanding of contart. | task hat requires appication of of raal-workd, relevant tasks, using row baming to creato thalr own real-
knowlacga. oritical thinking about new lsaming to WorlC, reicvant tasks.
compians the task.

Authentic Resources 1 - Beginming 2- Emerging 3- Developed 4~ Well Developed
Shcoms manly orgage wih one S2.c0ms argags wih one « Students angage with mutipio « Studcnts angage with multipio
source of information for the leason sowrce of information for the leason md'mmm mdmm&mn-y
andor unt. andior Lnit, and usa sacondary and sacondary, duing 2 lessoryunt. and sacondary, during a ieasonunt,
Shudonts Uso NG SoUNce to compisto resources to support & « Students uso mulEpis sourcas of INClucing muti-format resouroes.

Student Leaming tasks focusad on making Sa0GMs USS ONG Of MOre S0UMDES 10 | Information 10 compicta raak-wodd |« Students sckect and LS a vartaty
connactions to contant. complate real-world tasks fooused fasis Ivoiving COmparisons, analysis, of resourcas to soive prodictabio o

cortant.
Lasson relas on ona source of Lasson is structured around an « Losson & structured around an « Losson s struchured around an
Fformation. The unitiesson s esscntal cescntial jon ang casantial undanstanding/quastion and
Instructional Dasign cortant-specthic taxt. and Inchudes opportunitios for resOUroes to CoNCLCt comparnisons authentic taxds and resources to
shucants 10 connect contant 1o a rescarch, and engage In real-workd probilem soMng.
content-specic taxt and an addional | other relovant, real-workd Sasks.
rasource.

Learning Connections 4 - Beginning 2 - Emerging 3- Developed 4 - Well Developad
Sa.conts saidom have e opporinly | « Shudents occasionally angage in « Studcnts ongags Ncortont Tt has | « Studcnts ClscoVsr CpPOTUNItGs to
to engags In contart that has cxplcit content that has axplict to @pict connactions %0 real-worlc 2pply contart to thelr ves a5 wol a3
connaction 1o real-workd appication. real-world application. applcations. real-word appiication.

Some students may attompt 1o maka Soma students bogin 1o anticuttio T | « Studsnts dearty articulnta tha « Studsnts ncapondartly maka

Student Loaming ocenoctions batwosn comtart kamed | cornactions batwean contart kamed | conmrecsons betwesn corte kamed | Teughtid comrecIomns between
and real-wordd application, but these and real-works application. and real-workd application. comtant lsarned and raal-workd
cornactions arm valLMmsarsd rathar unpradcaatic shatiors.
than Includod as pert of tha iesson.

Lamson providas appropriane contort, Lasson providas some unitics | « Losson provides multiplo axplict « Losson nspires students to asata
but without Gapiiclt CONMECEonS 10 to connact contant lamad to real- opportunities for students 10 connect o own opportunitios 10 connect
strucSionsl Dasign real-worid application. world applcation. coment lsarned 10 real-wornd contant learned 1o thekr Ives, as wol
appications. as roal-world applications.
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Learner Engagement Rubric
Support teachers in oreating and implementing an effective learner environment that is engaging and aligned to learner needs. The three indicators for leamer
engagement are: active participation, learning environment, and formative processes and tools.

Active Participation 1 - Beginning 2 - Emerging 3 - Developed 4 - Well Developed

« Limited studant angagement, with = Most studomns ramain focusad and « Al studonts romain on-task, « Al students romain on-task and
tha axcepion of hand-raising. on-task during the lesson. Students responding 10 frequent opportunitios proactivaly engaged Sroughout the
Some students are off-task or have answer quastions whan asked, but not for actve engagament throughout ksson.

Shatant disangaged from the lesson and ar al students have the opporturity %o ™ lasson. Lasson i led by both « Students take ownarship of lsarning
Loaming not recireclad. activaly respond. tcachar and studants, and studons now contant, activaly scaking ways to

* Lamson Is toacher led and studonts « Lasson is led by the teacher, and procductivaly progress rough naw ETprove thalr own peromance.
progress through now Garming with shucons procuctivaly prograss arming.
some chaliongas with productivity. through now leaming

« Lamson relies mainly on cirect « Lasson relias on ONG Of two siratogies | « Lasson provides multiplo strtegles « Losson achioves a foous on
reruction with fow opporunises dasignad %0 engage studants, dasignad o madmize student student-canmsrad cNgagamant whars

Instructional Design for student angagement through With tho lesson focusad mor on engagemant, and contrbution s o studonts monitor and adjust tholr
applicaion. dirsct Instruction than on studant monitored % ensue Nl participation. own participation.
engagement through application.
Learning Environment 1 - Beginning 2- Emerging 3 - Developed 4 — Well Developed

« Studonts raly on poans or fsachar for « Shudoms achibit some evidance thae « Students aro encouraged 10 take risks | « Students are ancouraged 10 ke risks
arswans 10 quastions. Thera &5 2 ok thoy are baginning 10 taka risks and and parsevers Trough procucive and persevers through procucive
of evidenca of students being requirad persavers In kkaming rgorus contant. struggia. Studons are praised for struggia. Studonts s provided with

Sttont 10 persavers In responding to rigorous | « Studonts demonstrala respect for the domonsraing commitmant to cfiactive feadback 10 guids tham In
Loaming tamks o quostiors. karming emvirormant, but chaliengss iarming. Tor kamig.

« Studonts demonstraeo a lack of axist In demonstrating respact for « Students comonsirato respect for « Students damonsirato respect for
raspact for poars, teacher, and/or pecrs. poers, tsachat, and the lkeaming pears, tsachar, and tho lkaming
sarning emvironmeant. amdronment. Smironment.

* Chssroom karmning proceduras « Classroom kearning procoduros « Cicar dassroom kaming procedurss | « Classroom learming procodures and

Instrucs 4 Dosign anc routings e NoorEstoty and routings ae visibia, but arg not and routings are visibio and e routines ar cloarty astablshac, but
communicaiad and‘or Implamentad. corsEmenty mplamantad. consitantly mplomentad. remain Sccibio and Muid 10 acapt 0

o baming task as nesdad.

e 1 - Beginning 2- Emerging 3- Developed 4 - Well Developed

* Lamson Inchudos fow Instances of * Sucoms demonsiralo masiory of « Students comonsirato mastory of * Students camonsirato mastory of
formative asscssment 10 avaluxto contont by engaging In formative coment by compisting a variaty of comant through opportunisas 10
stuconts’ mastory of contant. asscesmonts that allow for reciprocal OITENG 3ss0ssToms that Jlow salf-refiect, st laming and
Amscssmant rosults Indicans that foccback. Asscasmeant results incicalo for reciprocal foadback. Asscasment sharo resporsibity for tholr leaming
studant growth i minimal. that studcnt groweh s progressing. resutts Indicans that students are  Aszcemmont ramuts indicato that

Studont Loaming « Studonts aro parnored of groupsd, « Shudoms o partnarad of grouped mecting axpectations. students ar axcesding sxpactad
but af studonts rSCHIVG the same and recohve some « Students are srategically partnored
iems0n contont, procass, and product cFortianed tasod on o grouped basad on data. Losson
adusting contont, process, and/or procass, andlor procuct
s darty diforntiated 10 Support
varying and spaciic student neads.
* Romults rom oMatve procasses and | « Ramuts rom formmative proceasas and | « Rosults from formative processas and | « Rasuls fom formative processoas and
1001 G LBSd 10 MONRCE Prograss. tooks ars Lmed 10 plan and iImplcmant %00k 2ro Usad to sYatogically adust t00is, dong Wit GRGCtVG foscback,
Instructional Design aspocts of dferertiated Nstruction instructional pacing, plan differsntiatod | are used 1o Immodiatoly acjust
and moniior progrees. Instruction, and Monitor progress. Instructional pading, plan dffercntiatod
Instruction, and monitor progress.
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